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College Overview

Kings International College is a non-selective, fully inclusive mainstream secondary school for students
aged 11-16. We are part of the Bourne Education Trust (BET).

Our core values are “Aspiration, Respect, Responsibility”. Our vision for all learners, including those
with barriers arising due to SEND is that “All learners have equitable access to High Quality Teaching &
extracurricular provision to maximise their life chances”.

To this end we are warm and welcoming, professional, relentlessly positive, highly aspirational and
characterised by happy and safe students who have excellent relationships with staff. In all classrooms
and beyond pupils enjoy creative and effective teaching and learning that fosters belief and confidence.

We have a wide catchment up to 11 miles from site drawing from 3 counties (Surrey, Berks & Hants) in
locations such as Sandhurst, Bagshot, Lightwater, Bisley, Knaphill, Brookwood, Ash Vale, Normandy,
Tongham, Church Crookham, Fleet and Hook. Our intake includes students from 30 Primary feeder
schools in addition to students with history of Elective Home Education in Y6.

The tables below outline the characteristics of our student body which is comprised of a diverse
demographic. In 2024-25, this includes 141 EAL students speaking 37 different languages with a broad
range of socio-economic backgrounds.

Table 1: KIC Groups with additional barriers to attainment 2025-26
Cohort (n) SEND | EHCP K PP Service EAL Young LAC/
Totals Carer PLAC
Y11(150) 40 10 30 47 3 21 2 2
Y10 (180) 28 8 20 50 6 43 12 0
Y9 (180) 41 10 31 42 3 27 6 3
Y8 (150) 32 6 26 43 5 21 7 2
Y7 (150 31 5 26 31 3 31 3 0
School Total 172 39 133 213 20 143 30 7
% Whole 16.4% 26.2% 2.4% 17.6% 3.7% 0.9%
school 21% 4.8%
(nor 810)
National Avg
(state funded 13.4% 27.1% 0.5% 19.2% 1.1%
mainstream 16.5% 3.1%
DfE June
2024)

NB Data as at 3rd November 2025. Numbers above do not include 20 EHCP’s ‘mainstream provision at
Kings who are dual registered with Philip Southcote
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https://www.bourne.education/383/about-bet

Table 2: Additional needs by Context by Year Group KIC 2025-26

Range of SEND by needs
Data collated
Oct 2025 | NB1 Student’s with complex needs are represented more than once.
does not NB2 Coding of ASD/MSI/SEMH is inconsistent over time. (brackets)
account for | indicate numbers with ASD diagnosis but full picture is masked by use of
|n-_Ye_6\r SEMH and increasing numbers of undiagnosed ASD referrals not being
Admissions | accepted by MindWorks/CAMHS.
and
diagnoses
Coho | SEN ASD MLD MSI PD SEMH SpLD SLCN
rt D
Total
Y11 40 2(7) 2 9 0 19 11 7
Y10 | 28 4 11 6 1 10 12 1
Y9 41 7 9 5 1 13 5 3
Y8 32 5(2) 7 5 0 18 4 8
Yr7 | 31 9 (4) 2 3 1 15 3 3

Our Curriculum — The Universal Offer, Inclusive by Design

Our curriculum is tailored to meet the needs of our broad socio-economic demographic and in Year 8
and 9 options subjects are reviewed annually to meet the needs of each unique cohort.

At Key Stage 3 our curriculum offer is broad, balanced, engaging and inclusive. It is designed to ensure
all students develop essential life skills, develop cultural capital and develop holistically whilst preparing
for success in the traditional academic EBacc subjects. All subjects are designed as a five year
curriculum with progressive learning journeys. This includes year-round study throughout KS3 of Art,
Dance, Design Technologies, Drama, Food & Nutrition, Music and Textiles in addition to PE; Personal,
Social, Social & Economic Education (PSHE) and Philosophy & Religious Education (PRE).

At Key Stage 4, we continue to offer a broad range of subjects and tailor our offer differently each year
according to student voice and the unique academic profile of each cohort.

Where students have evidenced significant needs we strive to further tailor our offer as funding and
resources allow. Examples include offering smaller class sizes, a Nurture Hub, increased levels of
pastoral & SEND support, engaging Alternative Provisions to deliver vocational courses, and
scaffolding success via tailored adapting curricula to incorporate Level 1 qualifications.
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Our Curriculum — Delivered through inclusive pedagogies

As a fully inclusive school with a diverse range of needs in every classroom our universal offer for all
learners prioritises High Quality Teaching in line with the Surrey local offer

Our teaching staff have a broad range of experience and our ordinarily available provision, is delivered
teaching through the lens of “The Kings Seven”. Founded on the principles of direct instruction, these
are seven aspects of teaching practice that, when delivered effectively, make the curriculum accessible
for all learners by providing an appropriate balance of support and challenge. The Kings Seven are
summarised below and detailed in our Teaching & Learning Policy.

The Kings Seven

Context and Culture
1 High expectations for ALL
2 Excellent modelling of behaviours & work

Pedagogy and Practice
3 Frequent deliberate practice of knowledge retrieval, application and skill
4 Excellent planning for challenge
5 Excellent questioning by both teachers & students

Reflect and Respond
6 Excellent feedback clearly describes WHAT and HOW to improve
7 Excellent scaffolding of learning & feedback

We recognise that a significant number of learners' benefit from classroom teachers adopting teaching
strategies that support specific educational needs. Therefore, our teachers are encouraged to
implement a range of inclusive pedagogies as standard practice. Examples include

e Pastel backgrounds on all PowerPoint displays, to support students who may have dyslexia

e Task boards accessible to all, to chunk learning and support students who may have additional
needs in areas of cognition and learning or communication and interaction.

¢ Red/Green “Shout Out!” cards, to support every student to have a voice in the classroom, ask
for help and clarify their understandings and progress on tasks.
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Our Graduated Response to Needs

How do we asses and review our students progress? And...
How do we work with parents and young people as part of this assessment and review?

“Wave 1”7 (Universal offer for ALL STUDENTS)

On joining Kings (from Year 6 up to Year 10) all students undergo baseline testing for Cognitive
Ability, Dyslexia, Dyscalculia, Reading Ability using tools such as CATs and NGRT tests).

The frequency of academic assessment varies between subject and Key Stage. Broadly
speaking

Class teachers in all subjects assess students in a range of ways, at least half termly, and
provide feedback on how to improve in future. Assessments are scored but generally not
graded.

Data from half termly assessments is monitored by curriculum leaders to identify any concerns
Twice yearly Progress Reports — shared with parents and young people, trends analysed by
curriculum leaders and Heads of Year in meetings with Senior Leaders and SENCO

In Year 10 academic progress data and Wave 2 student information is used to selectively
screen students for suitability for Access Arrangements for public exams (Lucid testing)
Behavioural data, logged on Arbor and available to parents and students as live information), is
monitored by Heads of Year daily and trends discussed with Senior Leaders and SENCO at
least fortnightly.

Attendance data, for safeguarding reasons, is monitored by our attendance team by the hour. It
is analysed weekly and trends are used by Heads of Year, working with SENCO and Senior
Leaders, to recognise emerging needs and strategies to maximise engagement in education.
We encourage all parents to contact their child’s form tutor as first point of contact with any
concerns.

Where parents, teachers or students themselves identify barriers to progress we follow a
graduated response plan (see page 6).

“Wave 2” students (students receiving additional support for SEND)

At different times, these students will need different degrees of home school communication.
Communications FROM school will generally be sent by the staff leading on a specific issue and
may vary from class teacher, head of faculty, Head of Year, SEND team and, on occasion,
Senior Leadership. This will most often be via email from Arbor or a telephone call with
meetings for more complex conversations. (See graduated response on page 6)
Communication TO school should, in the first instance be to the students tutor via email or
telephone call unless another member of school staff has already been designated by school as
the lead.

“Wave 3” Students (EHCPs and Looked After Children with SEN)

Before an Educational Health Care Plan (EHCP) is issued to a student they will undergo an
Educational Health Care Needs Assessment (EHNCA or “assessment”). Prior to an EHCNA
however students and their parents will have worked with, and been supported by, staff at all
levels as shown in our graduated response on page 6.

If the school feel unable to meet needs via our Universal Offer including “Wave 2” (targeted
support) then the SENCO may suggest an EHCNA is conducted and the SEND team will be in
direct communication with the family to ensure this is completed correctly.

EHCP student progress is monitored at least twice each half term in reviews of progress
between Heads of Year & SENDCO.

Parents and students will be invited to share their views at least once per term, although this is
done informally much more frequently.

Additional formal reviews of progress, which will include the Local Authority will also review
effectiveness of the support in place and, if needed, decisions are made on how this might be
improved.
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Our support pathways for students with additional needs?

Details of how the school works with local authority support services and voluntary sector

organisations, to remove barriers to learning, support our student's wellbeing and maximise their

attainment are outlined in Table 3 (below). NB this is not an exhaustive list.
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Our People — SEND Team (structure and specialist qualifications)

At Kings International College we firmly believe all teachers are teachers of SEND. From their induction
on joining our staff our teachers are made aware of our school context (described on pages 2 & 3), the
need to build meaningful relationships with students and the use of inclusive pedagogies (as described

on pages 38&4).

We have a diverse range of skills and experience amongst our staff who are drawn from all over the
world. We draw on our colleagues own professional expertise as well as that of external specialists to
ensure our staff receive ongoing Professional Development (PD) in a strategically planned programme
of weekly PD that upskills our staff in the areas of subject specialist teaching, effective inclusive
pedagogies and knowledge of specific Special Educational Needs and Disabilities to ensure they are
equipped to meet the needs and maximise the educational outcomes for all.

Table 4: Our SEND Team structure

Post Team Role Qualifications and areas of interest

AHT Senior Leader. Line NPQH, MEd., BSc.(Hons), PGCE, QTS, DDSL,

Inclusion manager of SENDCo Designated Teacher

SENDCo SEND Team Leader NASENCO (PGCert), BSc (Hons), PGCE, QTS, DDSL

PA to SEND Administrator Supporting Children & Young People's Health: Improving

SENCO Asthma Care together, Epilepsy Awareness for School,
Level 3 Award in Emergency
First Aid

Nurture Teacher of Nurture Hub The theory and practice of Nurture Hub

Hub Lead PGCE
Level 6 degree in Sports Science and Human
Performance
Foundation degree in Sports Coaching and Physical
Education

Bridge Inclusive Learning Centre Level 1 Administrative HR Assistant

Manager manager Hr Essentials Course - recruitment, payroll, salary,
contracts
H&S in business

HLTA 1 Team Leader C&L BEd (Maths), QTS, PGDip Identifying Learners with
Dyslexia & Literacy Difficulties

HLTA 2 Team Leader C&l HLTA cert (Level 4), ELKAN Speech & Language (L4),
CACHE NNEB (L3), BA undergraduate (Psychology)

HLTA 3 Team Leader SEMH and HLTA cert (Level 4), Level 2 Children’s Mental Health,

ELSA ELSA cert, EBSNA cert, DDSL
HLTA 4 Team Leader Sensory & HLTA cert (Level 4), Understanding Autism, A-Levels in
Physical Needs and EAL Business, Law & Psychology

LSA 1 PG Diploma in Montessori, Kindergarten & Nursery
Education, Bachelors in Computer Science

LSA 2 The Theory & practice of Nurture Hub 2025

LSA 3 BSc Business Administration

LSA 4 None

LSA S None

LSA 6 None

LSA 7 BSc in Tourism
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Our Site and Facilities

As an inclusive mainstream school, we continue to adapt our environment to meet the needs of
students so they can access education.

Examples have included installation of ramps around our site to make most buildings accessible for
wheelchair access. Our main building in which our SEND administration team and SEND support
spaces are housed is fully accessible via lift access and our SEND Team includes staff trained in the
use of evacuation chairs in the event of emergencies.

The age and structure of several buildings means students requiring wheelchair access cannot access
all spaces. Where this becomes a barrier to education we work to timetable students with their subject

specialist teachers to classes in wheelchair accessible spaces. In the event this is not feasible we have
capacity to adapt our modes of delivery.

The SEND room (L16)

This is a large space with excellent natural light and has ben designed to support learners with all 4
areas of need. Each area of need having its own zone in the space. The SEND room is staffed by a
member of our SEND team continually from 08:40-16:00. Resources available include 2 trolleys of
Chromebooks, a sensory tent (blackout capacity, beanbag cushions and LED light strips) to support
emotional regulation, a SMART screen & sound bar for teaching, a working kitchen and a range of
resources used to support targeted interventions for each area of need.

ELSA support room (P8a)

Our Emotional Literacy Support Assistant LSA support room (P8a) is adjacent to our Mental Health
Support Team (P8) the SEND administration and SENCO offices (P9 & P9a). It provides a dedicated
safe space where students can be supported 1:1 or in small groups to develop their Emotional Literacy.
It's location enables a cohesive approach to holistic support of wider social, emotional and mental
health as key colleagues build familiarity with students and are able to share understandings in a timely
and effective manner.

EAL resources

On joining Kings all new students undergo Reading Age screening using NGRT. This includes our EAL
students. Where concerns around language barriers are flagged during the admissions process, EAL
students are assessed by our dedicated HLTA for EAL using The Bell Foundations EAL Assessment
Framework. Students identified as new to English or in the early stages of language acquisition are
issued a 1:1 device and given training in its use at the start of their curriculum journey. Teachers are
encouraged to share lesson resources that students can translate.

In addition, early acquisition of English is supported via use of FlashAcademy and 1:1 or small group
interventions with HLTA. Our SEND Team also work across the school to support subject specialists
with adapting resources, understanding student needs and ensuring students remain accountable for
engaging with the high levels of support offered.

“The Bridge” (Mu3)

Set apart from SEND support, adjacent to our Library, we have additional capacity to support students
via “The Bridge” which is also wheelchair accessible. Primarily, this is a flexible space in which students
are supported by our pastoral support team in intervention groups or when timetabled for bespoke
curriculum. It is intended for short to medium term support for students struggling to attend their
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timetabled universal provision. The room is equipped with 8 Chromebooks and staffed from 08:40 —
15:00 by our pastoral support team. It is only accessible if agreed by Senior Leadership.

The Nurture Hub

Our Nurture Hub is a dedicated space supporting the delivery of an adapted curriculum for a group of
up to 12 students in Key Stage 3. The Nurture Hub Home Room is designed to reduce sensory
overload and is similar to classrooms students will be more familiar with in primary school settings.

The aim of our Nurture Hub is to support students in developing their language and emotional literacy
and social skills; nurture relations with safe adults and peers, build self-esteem and self-confidence
academically and ensure these students reintegrate effectively into mainstream classes and access our
universal offer as they continue their learning journey’s at Kings and beyond.

Our Nurture Hub Curriculum offers

e A home room teacher and ELSA trained HLTA teaching across core and foundation subjects.

e Specialist teaching with peers in mainstream classes in Art, Design Technology, Food Technology,
MFL, Performing Arts, PRE, PSHE and PE to ensure students are educated holistically in line with
Surrey Healthy Schools approach.

o Lexia PowerUp embedded in curriculum to close Reading Age gaps to ensure evidence base
literacy intervention is implemented with integrity and students are supported to access
mainstream curriculum independently.

e Teaching of English via thematic studies of humanities to ensure core knowledge of skills of
English, Geography, History are developed sufficiently well to allow students to reintegrate into
mainstream at the end of 1 year in KS3 nurture group.

o Teaching of Maths & Science as explicit subjects as a Nurture Group ensuring students can
reintegrate into mainstream the following year. - Pre-teaching of tier 3 vocabulary required to
access mainstream lessons with peers.

¢ Use of technology to support adaptive teaching and access to learning via 1:1 devices.

e PSHE curriculum which will be enhanced via Forest School curriculum (planned September 2025)

¢ Explicit ELSA teaching zones of regulation

Around site we have several toilets available for disabled access and Accessiblity, transport, movement
around site, toilets.
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Our transition processes between different phases of education

Key Stage 2 (Primary School) to KS3 (Joining Kings)

The transition from primary to secondary school can be both challenging and exciting however many
students with SEND have heightened concerns around such significant change.

At Kings our transition process starts in February when students are allocated places at our school. Our
first steps are to learn about the academic, social and emotional backgrounds of each individual child in
our new intake. We do this initially by visiting each of our feeder schools, meeting with class teachers
and SENCO’s and ensuring we have a verbal handover from those who know the young people best at
KS2 and ensure this information is collated along with the detailed written input we receive.

This information is then used to develop class groups that balance numbers from various feeder
schools, gender and the need for SEND support with friendship groups where possible. It is in these
groups that students are taught for the majority of subjects for at least the first term.

Key staff also visit the primaries in the Summer Term to meet the students in a setting the children are
comfortable in, give an informal introduction to Kings and answer any questions that the children may
have before they visit our site for the first time.

In July we hold a Y7 Induction day in which our incoming students meet their tutor team and
classmates, participate in several taster lessons (geared to ignite enthusiasm for learning), are
familiarised with our school site and experience systems such as the structure of the days timetable
and the delights of the school canteen.

Students with SEND will also meet with members of our SEND team and begin to build important
relationships with this supportive staff group.

Where students have higher levels of anxiety or require extended support to make a successful
transition to secondary, students are invited to attend once a week during the summer term and join in
small group work led by our SENCO and HLTA'’s as part of a carefully structured programme of
progressive acclimatisation and support.

Key Stage 3 (Years 7-9) to Key Stage 4 (GCSE study)

We believe students should be empowered to make good decisions and, as far as is practicable, be
able to choose their courses of study at KS4. To make this transition we offer taster sessions in the
winter term of Year 9.

We worl with parents and students from February of Year 9 to review all students option choices
Key Stage 4 (Leaving Kings) to Key Stage 5 (Post 16 study and the world of work)

Our students’ 5-year curriculum includes a well-structured programme of Careers Education
Information and Guidance (CEIAG). This means we begin preparing our students for Key Stage 5 from
year 7. Details of our CEIAG strategy can be found in the curriculum pages of the school website.

Raising Concerns and Developing Complaints

Where concerns arise about SEND provision or a child’s wellbeing, we find they can often be quickly
resolved through dialogue and encourage families to contact their child’s class teacher or year group
leader via telephone, email or in person.

Page - 11-0of 12



In cases where families haveare aware that the graduated response process has been followed for at
least one cycle and specific concerns around Special Educational Needs and Disabilities (SEND) exist
families may reach out for support to SENCO@kingsint.uk The SENDCo will then liaise with relevant
colleagues to investigate matters.

Alternatively, if a concern exists around a member of staff’'s conduct, we ask families to approach the
staff member in question directly to discuss matters. Where this is thought inappropriate or does not
resolve the situation, approach their line manager.

More details on how families can raise concerns and, if needed, develop a complaint can be found in
the Bourne Educational Trust school complaints policy for Kings International College available on our
website.
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