
 

Pupil premium strategy statement - Dunstable Icknield 
Lower School - 2025-2028 
This statement details our school’s use of pupil premium funding to help improve the attainment 
of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 
School Name Dunstable Icknield Lower 

School 

Number of pupils in school 268 (not including nursery) 

Proportion (%) of pupil premium eligible pupils 17% 

Academic year/years that our current pupil premium strategy 
plan covers (3-year plans are recommended – you must still 
publish an updated statement each academic year) 

2025-2028 (3 year plan 
November 2028 review) 

Date this statement was published November 2025 

Date on which it will be reviewed September 2026 

Statement authorised by Glynn Stirling 

Pupil premium lead Fern Linton 

Governor / Trustee lead John Buck 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
[44 x 1515 = 66660 
1 x 2630] 
£ 69,290 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£ 69,290 
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Part A: Pupil premium strategy plan 
Statement of intent 

Our core aim is to ensure that all disadvantaged pupils – including those who use English as 
an Additional Language (EAL) or have special educational needs and disabilities (SEND) – 
achieve strong academic outcomes and develop the personal qualities they need to thrive. We 
want every pupil to leave us confident, capable, and well-prepared for the next stage of their 
education. 

We will support disadvantaged pupils so they are better able to:  

●​ Achieve outcomes in line with, or better than, non-disadvantaged pupils nationally, 
particularly in reading, writing and maths. 

●​ Develop strong spoken and written English, recognising the importance of language for 
our EAL learners. 

●​ Access the full curriculum with confidence, supported by the cultural and contextual 
knowledge that makes learning meaningful. 

●​ Participate fully in wider school life, including enrichment, leadership opportunities and 
educational visits, without barriers linked to language, finance or background. 

●​ Build resilience, aspiration and a strong sense of belonging, especially those who are 
both disadvantaged and developing English. 

Our Three-Tiered Approach 
1. Quality-First Teaching 

●​ A whole-school focus on oracy, vocabulary and reading fluency supported by resources 
including Little Wandle and Wellcomm. 

●​ Language-rich, structured teaching approaches that benefit EAL, SEN and 
disadvantaged learners using Widgets to reduce language barriers. 

●​ Ongoing continuous professional development (CPD) to strengthen inclusive practice, 
adaptations and effective scaffolding within the classroom. 

●​ Teaching and learning informed by prior attainment as a starting point and termly 
standardised NFER assessment for reading and maths. 
 

2. Targeted Academic Support 
●​ Evidence-based literacy interventions alongside core phonics, comprehension and 

writing support. 
●​ Evidence-based maths interventions alongside additional multiplication practice. 
●​ Skilled teaching assistants delivering structured intervention programmes. 

 
3. Wider Strategies 

●​ Strong home–school supported by a family support worker liaison to improve 
relationships and engagement with families. 

●​ Attendance support that considers cultural and linguistic barriers. 
●​ Financial support for uniform, trips and extracurricular activities to ensure equal access 

to cultural capital. 

How We Monitor Impact 

We track pupil progress using assessment data and monitor engagement closely, paying 
particular attention to how language development and any special educational needs influence 
academic outcomes. This ensures support is responsive, personalised and effective. 
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Our Guiding Principles 

●​ Language unlocks learning: Academic language development is central to raising 
outcomes. 

●​ Inclusion first: Quality-first classroom teaching remains the foundation; interventions 
enhance rather than replace it. 

●​ Cultural competence and belonging: We foster a school culture where all pupils feel 
understood, valued and safe. 

●​ Precision and personalisation: Support is targeted, data-informed and avoids 
‘one-size-fits-all’ solutions. 

●​ Empowering families: We work in partnership with parents and carers, removing 
barriers to engagement. 

●​ High expectations for all: We maintain ambitious goals and provide the scaffolding 
needed for every child to succeed. 

Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Language proficiency limits curriculum access, particularly for disadvantaged 
pupils who are new to English or developing language skills.  Observations in 
Early Years Foundation Stage (EYFS) show progress and attainment becomes 
more reliable over time as English language competency improves. 

2 In a cohort of 53 Y1 children, only 50% of Y1 Pupil Premium Grant (PPG) (4 out 
of 8) passed the phonics screening check in 2025 compared with 64% of their 
non-PPG peers (29 out of 45).   
[Y1 National 2025 data = 80% pass rate for all; 67% for PPG] 

3 Lower attendance and persistent absence (PA) impacts confidence and 
connectivity with the school community which negatively impacts pupil progress. 
Average attendance for Y4 PPG was 91% with 27% achieving Age Related 
Expectation (ARE) for reading, compared to average attendance for Y4 
non-PPG of 95% with 58% achieving ARE for reading. 
PA for Y4 PPG was 9% and for non-PPG was 8.2%.   
No PA Y4 child achieved ARE in reading.   

4 Differences in home support for learning between PPG and non-PGG impact 
rate of progress. 
PPG reading records show 47% are inconsistent home readers. 
Non-PPG reading records show 24% are inconsistent home readers. 

5 Impact on learning readiness for pupils with complex social and emotional 
needs, often linked to disadvantage or post Reception intake (mobility). 
PPG mobility-in is 37% of the PPG group, and 10% of these pupils achieved 
ARE in reading at the end of year.  
Non-PPG mobility-in is 15% of the non-PPG group, and 17.5% of these pupils 
achieved ARE in reading at the end of year.​​ ​ ​ ​  
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6 PPG children often have fewer chances to build cultural capital or broader life 
experiences because of economic hardship, unstable housing and unsettled 
circumstances, which can in turn affect their confidence. 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
Challenge 1: 
Disadvantaged EAL pupils 
develop the language skills 
needed to access the full 
curriculum confidently. 

• Pupils in the early stages of English acquisition will increase 
their standardised English proficiency scores by at least one 
band, reducing vocabulary and knowledge gaps year-on-year. 
• Lesson observations each term show consistent use of 
agreed strategies (vocabulary teaching, oracy routines, 
scaffolding, Widgets) in 100% of observed lessons. 
• Disadvantaged EAL pupils show improved rates of progress 
in reading, writing and the wider curriculum, with at least 
expected progress in 70%+ of subjects each term as their 
English competency improves. 

Challenge 2: 
High-quality teaching supports 
disadvantaged pupils 
achieving in line with national 
expectations. 

• The percentage of disadvantaged pupils achieving ARE will 
narrow the gap to within 5 percentage points of national 
non-disadvantaged averages.​
• Standardised assessment data shows year-on-year 
improvement, with at least 80% of disadvantaged pupils 
making expected or better progress.​
• Core subjects are fully sequenced using Little Wandle, Big 
Cat, ESSENTIALwriting and ESSENTIALmaths, verified 
through planning scrutiny and learning walks at least once per 
term.​
• QFT strategies and formative assessment routines are 
embedded in all classrooms, evidenced by termly 
observations and coaching records. 
• Y1 PPG pupils passing phonics screener will improve to 
meet national expectations. 

Challenge 3:  
Pupils attend regularly and 
consistently. 

• Attendance for disadvantaged pupils improves to within 2% 
of whole-school attendance to close the gap from -3%.​
• Persistent absence for disadvantaged pupils reduces to 
within 5% of the whole-school PA rate.​
• Attendance monitoring shows half-termly actions in place for 
all targeted families, with measurable improvement in at least 
70% of cases. 

Challenge 4:  
Targeted interventions 
accelerate reading fluency, 
vocabulary and 
comprehension. 

• Identified pupils receiving intervention make accelerated 
progress within one term, evidenced by NFER standardised 
assessment data.   
• Reading attainment for disadvantaged pupils moves closer 
to national expectations.​
• All targeted pupils receive structured, timetabled literacy 
intervention, with outcomes tracked and reviewed at the end 
of each half-term. 
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Challenge 5:  
Pupils with SEMH needs are 
supported to regulate, engage 
and participate fully in 
learning. 

• All children with over 50 behaviour incidents for 2024-2025 
have Social, Emotional and Mental Health (SEMH) additional 
needs.  Behaviour incidents recorded on Bromcom 
information management system for supported SEMH pupils 
reduce by at least 30%.   
• Attendance for SEMH pupils increases to at least 92%, with 
individual cases showing term-on-term improvement. 
• Pupil voice and teacher feedback show improved readiness 
to learn, with 80%+ of pupils reporting that strategies help 
them regulate and remain in class. 

Challenge 6: 
All disadvantaged pupils 
access a broad range of 
enrichment and leadership 
experiences. 

• At least 90% of disadvantaged pupils participate in at least 
one enrichment or leadership opportunity each term. 
• Disadvantaged pupils are represented proportionately or 
above in all leadership roles (e.g., school council, 
ambassadors). 
• Pupil voice surveys completed termly show increases in 
confidence, aspiration and engagement, with 70%+ of 
disadvantaged pupils reporting positive impact. 

Activity in this academic year 25-26 (69,290) 
This details how we intend to spend our pupil premium funding this academic year to 
address the challenges listed above. 

TIER 1 - Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £31,970 

EEF Feedback Recommendations Poster 
 
Activity Evidence that supports this 

approach 
Challenge 
number(s) 
addressed 

Whole-school CPD on inclusive 
teaching, adaptation pedagogy and 
scaffolding 

Builds teacher confidence and 
quality-first teaching 
EEF Effective PD 
Recommendations Poster 

1, 2, 4 

Reading fluency and vocabulary 
development programmes (e.g. Little 
Wandle, Big Cat,  ESSENTIALwriting, 
structured vocab work) 

Supports language acquisition and 
reading confidence 
EEF Improving Literacy in KS1 
Recommendations 

1, 2, 4  

Investment in Widgets, KAPOW and 
curriculum materials to provide robust 
sequences of learning and visual 
scaffolds (e.g. visual prompts & 
timetables) 

Enables curriculum access for all 
pupils 

1, 2, 4  

Oracy-focused teaching and learning 
and interventions 

Boosts spoken language, 
confidence and English fluency  – 
key to progress for all pupils 

1, 2, 4  
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https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/EEF_Feedback_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/effective-professional-development/EEF-Effective-PD-Recommendations-Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/effective-professional-development/EEF-Effective-PD-Recommendations-Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf?v=1763823697
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf?v=1763823697


 

Coaching or mentoring time for 
teachers (e.g. lead practitioner 
support) 

Improves classroom behaviour 
management, readiness to learn 
and delivery, especially in core 
subjects. 

2 

Diagnostic assessments and progress 
tracking tools (e.g. Boxall, NFER, 
COPS & LASS, EAL Assessment 
Framework) 

Enables precise identification of 
starting points and targeting of 
need and support for individuals. 
It will support the pitch of whole 
class teaching and adaptations, as 
well as identifying children who 
would benefit from Tier 2 work. 

1, 2, 4, 5 

 

TIER 2 - Targeted academic support (for example, tutoring, one-to-one 
support, structured interventions)  

Budgeted cost: £19,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Targeted TA-led interventions in 
reading, writing, and phonics 

Supports pupils working below 
expected standards. 

1, 2, 4 

Small-group support for EAL learners 
by TA or teacher 

Accelerates language acquisition in 
early stages. 

1, 4 

Pre-teaching for disadvantaged pupils 
to prepare for new learning. 

Builds confidence and reinforces 
key concepts. 

2, 4 

 

TIER 3 - Wider strategies (for example, related to attendance, 
behaviour, wellbeing) 

Budgeted cost: £18,320 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Pastoral mentoring and 
SEMH support (e.g. 
Hamish & Milo, wellbeing 
support) 

Improves wellbeing, self-confidence and 
emotional processing and regulation 
shown by pupil voice on entry and exit of 
programme.  
EEF Improving behaviour in schools 

3, 5 

Parent engagement 
support (e.g, ‘Watch me 
learn’ workshops, home 
visits) 

Builds trust, improves home–school 
relationships and visually role-models 
expectations of learners. 
PPG parents are targeted for individual 
invites to workshops. 

1, 2, 5. 6 

6 

https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/behaviour/EEF_Improving_behaviour_in_schools_Summary.pdf


 

EEF Parental Engagement Summary of 
recommendations 

Attendance monitoring 
and family support 
worker input 

Monitoring, clear expectations and timely 
action tackles persistent absence, which 
is a key barrier to progress. 
3 year trend shows improving picture: 
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24-25 Persistent Absence data 

DIL PPG  Nat PPG DIL 
non-PGG 

Nat 
non-PPG 

18.7% 33% 7.3% 13.4% 

23-24 Persistent Absence data 

19% 34.8% 13.9% 14.1% 

22-23 Persistent Absence data 

22.2% 36.5% 19.8% 15.6% 

Subsidised trips, 
enrichment, and uniform 
support 

Ensures equal access to cultural capital 
and school life.  100% of PPG children 
accessed out of school educational visits 
in 24-25.   
Out of school sports events participants 
were at least 50% PPG. 
EPI - EC and outcomes final 
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Club invites for 
disadvantaged pupils 

Ensures equal access to cultural capital 
and raises positive profile of pupils in 
school life. 
Clubs are ‘advertised’ and promoted to 
children during assemblies before 
sign-up. 
PPG families are individually offered club 
options before non-PPG families.   
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Total budgeted cost: £69,290 

Category​ ​ ​ ​ ​ ​ Total Allocated 

1. Teaching​ ​ ​ ​ ​ ​ £31,970 

2. Targeted Academic Support​ ​ ​ £19,000 

3. Wider Strategies​ ​ ​ ​ ​ £18,320 

Overall Total​ ​ ​ ​ ​ £69,290 
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Part B: Review of the previous academic year - 24-25 

Outcomes for disadvantaged pupils Data shows school 
non-disadvantaged data and disadvantaged data  

Data set 22-23 22-23 dis 23-24 23-24 dis 24-25 24-25 dis 

No. of 
pupils 

54 5 56 4 41 7 

Rec GLD 68% 80% 70% 75% 83%  
(Nat - 68.3%) 

71%  
(Nat - 51.3%) 

No. of 
pupils. 

56 3 41 11 45 8 

Y1 
phonics 

73% 33.3% 51% 45% 64%  
(Nat - 80%) 

50%  
(Nat - 67%) 

No. of 
pupils. 

51 9 54 6 44 9 

Y2 
phonics  

93% 56% 91% 83% 79.5%  
(Nat - 89%) 

89%  
(Nat - N/A) 

No. of 
pupils 

51 9 53 7 44 9 

Y2 R/W/M 
(SATS 
opt) 

R - 56%  
W - 43.3% 
M - 72.3% 

R - 33%  
W - 22% 
M - 33% 

R - 57%  
W - 48% 
M - 57% 

R - 43%  
W - 43% 
M - 29% 

R - 50%  
W - 39% 
M - 41% 

R - 78%  
W - 44% 
M - 33% 

 Rec GLD for this Y3 cohort in 
21-22 was 33% 

No. of 
pupils 

51 9 50 10 48 9 

Y3 R/W/M 
 
 

R - 69%  
W - 67% 
M - 79% 

R - 66%  
W - 33% 
M - 66% 

R - 68%  
W - 53% 
M - 75% 

R - 40%  
W - 10% 
M - 60% 

R - 67%  
W - 35% 
M - 48% 

 

R - 33%  
W - 22% 
M - 22% 

 

 Rec GLD for this Y4 cohort in 
20-21 was 47% 

No. of 
pupils 

58 3 51 10 46 11 

Y4 R/W/M 
 
 

R - 68%  
W - 57% 
M - 73% 

R - 33%  
W - 66% 
M - 66% 

R - 57%  
W - 65% 
M - 73% 

R - 30%  
W - 30% 
M - 60% 

R - 67%  
W - 65% 
M - 63% 

R - 33%  
W - 22% 
M - 56% 

No. of 
pupils 

58 3 51 10 46 11 

Y4 MTC 
Average 

17.5 9 18.7 12 20.5 15.4 

 

EAL student numbers across all years are consistently higher than national average and as a 
town centre school near to available low cost housing, mobility is high. 
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In 24-25 GL standardised assessments were used to measure the attainment and progress of 
Year 3 pupils.  As can be seen from the table above, in contrast to year 2, Year 3 cohorts have 
been progressively lower attaining over the last three years. We have undertaken work to 
understanding why this might be. Looking at the 2024-25 Year 3 cohort, 56% EAL and 35% 
mobility (20 new admissions, 23 unenrolled) from Reception.  Out of the 23 unenrolled pupils over 
this time, 17 moved out of area or left UK. 

GL standardised assessments completed for Year 3 in reading and maths showed children who 
stay in school from Reception make better progress.   

Reading 
non-PPG pupils 

Reading all pupils - 
disadvantaged  

Reading non-PGG 
matched pupils from 

Reception  

Reading disadvantaged 
matched pupils from 

Reception  

67% 33% 72% 50% 

Maths all 
non-PGG pupils 

Maths all - 
disadvantaged  

Maths non-PGG 
matched pupils from 

Reception  

Maths disadvantaged 
matched pupils from 

Reception  

48% 22% 58% 25% 

 

In 2024–2025, 16.5% of all pupils were PPG, 28.5% of these PPG pupils had SEND, and 54% 
were EAL meaning a significant proportion faced multiple, overlapping barriers to learning. 

Early years outcomes were strong: 71% of disadvantaged pupils achieved GLD, showing the 
positive impact of language-rich teaching and early intervention. This will be supported in 25-26 
with Wellcomm assessment to specifically target Oracy and English acquisition.   
 
Phonics gap continues to narrow in Y1 and Y2.  Year 1 phonics outcomes (62.3%; dis 50%) show 
that phonics remains an area requiring strengthening, but the Year 2 phonics recheck (75%; 90%) 
demonstrates strong catch-up progress due to targeted intervention.   
Greater impact can be seen with phonics for pupils who joined school in Reception: 

Y2 phonics for matched pupils - 76% with 50% EAL; (dis 89%) 
Y1 phonics for matched pupils - 67% with 47% EAL; (dis 50%) 

Outcomes at Key Stage 1 indicate notable success in early reading: disadvantaged pupils 
achieved 78% in reading (7 out of 9 pupils are achieving the expected standard), outperforming 
the whole-school figure. However, writing (44%) and maths (33%) remain areas where gaps 
persist. 

In Key Stage 2, disadvantaged pupils’ outcomes in Year 3 and Year 4 show continued challenges 
in reading and writing. This reflects both the high number of disadvantaged pupils with SEND and 
the need for enhanced vocabulary, language, and writing support for EAL learners. In contrast, 
maths outcomes in Year 4 (56%) were close to whole-school attainment, suggesting that 
concrete–pictorial teaching approaches and targeted maths support are having a positive impact. 

The Year 4 MTC gap for disadvantaged pupils has narrowed year on year as the average PPG 
score out of 25 has risen from 9 to over 15 in the past three years.  This continues to be a focus, 
with additional opportunities for disadvantaged pupils to access TT Rock Stars in school clubs.  
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Overall, the PPG strategy has had strong impact in Early Years, phonics catch-up, reading 
fluency, and maths in Y4, but further work is needed to close gaps in writing, vocabulary, and 
reading in lower Y3. The school is on track in several priority areas but will continue to refine 
support for language development & Oracy, writing.  Additionally, SEND-disadvantage pupils 
require particular focus. 

 

Attendance  

Good levels of attendance at school benefits all pupils, especially those who are disadvantaged 
or who are vulnerable learners.  Data over time shows improvements in attendance for all groups 
and persistent absences for most.  Disadvantaged EAL group are a particular target for persistent 
absence in 25-26.  Robust attendance processes continue to positively impact attendance for the 
most vulnerable. 

Attendance Data 

Data set 22-23 22-23 PA 23-24 23-24 
PA 

24-25 24-25 
PA 

Non-PGG 93.5% 19.8% 93.6% 13.9% 94.8% 7.3% 

PPG 88% 41% 89% 33.3% 90.5% 27.5% 

SEN 91.5% 27.5% 90.7% 33.3% 92% 23% 

SEN Dis 88% 40% 84.6% 50% 91.6% 27.8% 

EAL  91% 35% 92% 22.5% 93.5% 20.5% 

EAL Dis 80.5% 40% 90% 13.3% 92.8% 21% 

 

Please include the names of any non-DfE programmes that you used your pupil premium 
to fund in the previous academic year.  

Programme Provider 
A comprehensive emotions curriculum supporting a range 
of social and emotional intervention programmes 

Hamish & Milo 
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